

















































































































































































































































1. Systematic Review: Exploring the Effects of Teacher‐Child 



































































































































































 ‘engagement’ AND ‘interaction’ AND ‘teacher‐child’ yielded 17 articles  
‘engagement’ AND ‘interaction’ AND ‘teacher‐child’ AND ‘dialogue’ yielded 0 articles  
‘engagement’ AND ‘interaction’ AND ‘teacher’ yielded 450 articles  

















 Population:  ‘teacher‐child’, ‘child‐teacher’, ‘teacher’, ‘child’, and ‘young person’ 
 Intervention:  ‘interaction*1’, ‘quality classroom interactions’, ‘intervention’,  
  ‘instructional support’, ‘continued professional development’, and 
    ‘professional development’ 
























































‘teacher‐child’ OR ‘teacher‐pupil’ OR ‘teacher‐student’ AND ‘interaction*’ AND ‘engagement’ 
 






















































Table 3:  Descriptive information from the eleven articles identified for appraisal. 
Study Participants Context Design Purpose 




















































































Study Participants Context Design Purpose 






















































































































































































Table 4:  Detail about the measures, findings and effect sizes reported for the eleven identified articles. 




Outcome measures  Results p<0.05 Effect size 














































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Outcome measures  Results p<0.05 Effect size 
processes on behavioural 
disaffection β = ‐0.12, p<0.001 
























































































































































































































































































































































































































































































































































































































































































































































































































































3. Chapter 3: Research Project – What can teachers’ 
perceptions tell us about interactions in the classroom? 








































































































































3.3.  Method 
This section details how I gathered and analysed teachers’ perceptions about interactions.  
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Table 6:  Detail on the procedure of this study. 
















































































Teacher’s ques ons posed prior to observa on. 
What would you like your colleague to consider 
while observing your teaching? 
Observer collects evidence.  What have you 
observed during the lesson that relates to the 
ques ons posed by your colleague? 
Ques ons arising during the post‐observa on 
discussion.  What does this conversa on prompt 
par cipants in the co‐coaching partnership to 
consider further to inform future prac ce? 
Observer’s ques ons related to the observed 
prac ce.  What would you to like consider with 
your colleague rela ng to your observa on? 
Discuss with observer what type of 
evidence they might collect during 
observa on. 
 Plan: Observe: 
Discuss: Reflect: 
Prompt sheet for use during observa on discussed and 
decided up in peer supervision 
Notes page for use during the observa on. This 
may include aspects to answer any ques ons 
posed in the Plan. 
Meet to discuss the Observe and Reflect sheets with 
your colleague. Within this decide upon any next 
steps to inform another Plan. 
Thoughts and ques ons that have arisen from the 
observa on.  Space to jot down anything you may 
wish to discuss with your colleague. 
Possible ques ons to consider e.g. what do interac ons look 



















































Table 7:  The stages of the analytic process for this study based on a realist Grounded Theory 
approach by Strauss and Corbin (1998). 









































































































































Table 9:  An sample of my analysis across all four stages, as denoted by Strauss and Corbin (1998), for transcript 1 ‐ pair A session 1 (lines 190‐198)  

































































































































































Figure 7:  A visual representation of findings relating to the research process. 
 
• Evidence – visual, verbal, wri en 
• Checking, confirming with 
colleague 
• Ownership of view – I think… 
• Reasons to support view 
• Checking boundaries of feedback 
• Checking understanding and how 
perceived 
• Knowing colleague is important 
for sharing 
• Praising and no cing each others’ 
strengths 
• Suppor ng one another for 
process and beyond 
• General 
• Nice/Enjoyable/Posi ve 
• Worthwhile 
• Construc ve/Prac cal 
• No agenda 
• Formal peer supervision 
• Enabled explora on and understanding 
• Sit down and think 
• Stop, think and reflect on prac ce 
• Observa on 
• Typical lesson 




• Observa on Tool 
• Merged with exis ng process 
• More structure 
• Focus on individual targets 
• Observa on –  nego ated best me to see 
• Talked to TAs 
Next steps 
• Integra ng into exis ng school process 
• Interac ons sec on 
• Flexibility e.g. me, focus 
• Peer support 
• Repeated with specific aims 
• Emo onal/Instruc onal support 
• Peer support 
• Teacher created with support from peer 
Comparisons 
• With the model 
• What seen  
• Categorising observa on 
• Perfect explana on for 
classroom 
• Use has developed 
understanding of applica on 
• To think about next steps 
• Add facilita on and similar to 
EBL  
• With the exis ng school process 
• Exis ng is descrip ve, 
judgment/opinion compared to 
understanding, explaining, 
analysis and discussion 
• Exis ng yields short term 
impacts rather than long term 
• Exis ng – can never ck all the 
boxes 
• Exis ng also have informal 
supervision but cannot 
discussion certain things here 
Context 
Jus fica on 
Rela onal Aspects 
• Time 
• Snapshots 
• To talk  
• Individuals 
• Some prefer to talk and 
others write 
• All could benefit 
• Experience 

























































































































Interac ons Children’s Outcomes 1 . 
The connec ons 
between interac on and 
outcomes were 
unidirec onal rather 
than bidirec onal 
2. 
The connec ons 
between the types 
of support were 
only par al  
3. 
There were no 
connec ons between 


























































































Table 11:  Subcategories of interactions that were not captured by Model 1 or 2. 



















































































Table 12:  Teachers' perceptions on types of interactions and the mediating effects of these. 























































































































































































































































Children  individual/group/class ‐ ability, needs, age, resilience 
Teachers  personality, teaching style, strengths, pedagogy,  
                 response to pressures 
 
Distal factors: 
Pressures  responsibility, job, me, noise levels, observa ons, policy and procedure  Curriculum  changes, pace, enquiry‐based, cross‐curricular 
Worries  difference between primary and secondary, support versus independence  Home life  impacts on teachers and children 
Roles   pastoral support, teaching assistants, working as a team    Lesson   subject, content, teacher role required 
Class   size, year group, different cohorts  
Values and beliefs: 
Valuing children   ethos of school, feeling important, acknowledged, belong 
Trust    suppor ng judgements 
Respect    feelings of others, being nice, contribu ons  





























































































































































































































































































































































































































































































5.1. Appendix 1:  A visual to map the different stakeholders and influences that shaped my systematic review question. 
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5.2. Appendix 2:  An interpretation of effect sizes, which aided the appraisal of studies. 
 























0.8  0.4  0.4  15% 
Moderate 
 
0.5  0.25  0.25  6% 
Small 
 

































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Suppor ng Interac ons in the Classroom: 
 
Sarah Joanne Swi  Educa onal Psychology Service 1 
Overview 
• Session of two halves: 
• Interac ons in the classroom 
• Teacher‐child 
• Professional supervision 
• Peer support 
• Research introduc on 
• What we will be doing: 
• Informa on giving  
• Research and theory 
• Discussion 

























• What makes a quality 
interac on? 
• Encourages a response 
• Sustained  
• Thought provoking 
• S mula ng 
• Authen c 
 
• Why is it important in the 
classroom? 
• To teach and to learn 
• Academic achievement 
• For developing socially and 
emo onally 




• Promo ng dialogue leads to an increase in student par cipa on 
• Uptake and authen c ques ons 
• Frequent sustained, substan ve opportuni es 
• Higher level of classroom organisa on ‐> less variability in 
student engagement 
• More instruc onal and emo onal support ‐> engagement in 
academic ac vi es 
• Interac ons that promote student thought and analysis ‐> 
student effort being more evenly distributed 
• Social factors such as interac ons, talk, and presence of others 



























Academic and Behavioural outcomes 
• Rich posi ve interac ons ‐> behavioural engagement ‐> literacy 
achievement   
• A focus on analysis and problem solving during instruc on ‐> 
improved behaviour and academic achievement 
• Diverse formats of providing instruc on ‐> improved behaviour 






• Highly responsive interac ons –> increase in expressive 
vocabulary 
• In depth interac ons during reading that request; evidence, 
examples, clarifica on, and elabora on ‐> improved 
comprehension and engagement 
 
Quality interac ons 
• That are warm, well organised, and cogni vely s mula ng 




























Other Factors to Consider 
• Varia ons due to context 
• Loca on  
• Specific school 
• Par cular class 
 

























• In small groups… 
• Think about the interac ons in your school and classroom/s 
• What contextual factors influence your interac ons? 
• Then, consider the model we have looked at and think about: 
• What works in your classroom?  
• What have you tried that did not work so well? 
• What would you like to improve? 
• What would you like to maintain? 
• How might you go about improving interac ons in your classroom? 




• Brief overview from each group 
• Thoughts 
• Ideas 




























• Ac vity discussion 
• Construc ve talk 
• Listening 
• Group techniques 
• Reflec ve Teams 










• The func ons of professional supervision 
• Managerial 
• Educa onal 
• Suppor ve 
• Peer supervision… 
• Less managerial 









• Reflec ng on prac ce 
• HOT emo onal response 
• COOL considered response 
 
• Managerial  
• Maintaining standards 
• Quality assurance 
• Educa on 
• Developing understanding 
• Ideas and possibili es 
• Skill development 
 







• Objec ve: 
“To explore interac ons in the classroom through supervision” 
 
• Possible implica ons 
• Developing interac ons in the classroom ‐> improving outcomes ‐> 
wri ng 
• Peer supervision ‐> develop, con nue, and extend ‐> educa on and 
support for teachers 
• Key Stage 2  
14 
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5.5. Appendix 5: Observation tool derived from the enquiry based approach by McGrane and Lofthouse (2010). 
 
Plans:    This is a prompt sheet about the area for considera on during the observa on.  You may want to think about  
  some of the ques ons posed prior to the observa on too.  The model and ques ons below are for your reference 
  during the observa on.  
Possible 
considera ons: 
• The different 
types, if any, of 
teacher‐child 
interac ons 
• What do the 
interac ons look 
like? 
• Are there 








• What works well 
in the classroom? 
• What could be 
different? 
• How does the 





Observe:  Use this opportunity to collect some evidence to inform peer supervision.  You may want to consider what you 




Reflect:  You may wish to consider some ques ons that relate to the observa on.  What would you like to discuss with  
  your colleague during peer supervision?  The space below is for your thoughts and ques ons. 
3 
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5.6. Appendix 6:  Participant information sheet to detail the study before participation. 
 
Participant Information Sheet 
 
Introduction  
I, Sarah Joanne Swift, a trainee Educational Psychologist (TEP) from Newcastle 
University, am conducting this piece of research.  It forms part of my doctoral training in 
Applied Educational Psychology led by programme director Dr Simon Gibbs.  
 
What is the purpose of this research? 
The working title of this project is: 
Interactions in the classroom: working towards a model based on the views of teaching 
staff 
 
The aim of this project is: 
To explore the views of teaching staff through peer observation and researcher 
facilitated peer supervision.  Observation and discussion will be based on the topic of 
teacher-child interactions in the classroom.  This will be done so with a view to 
developing and enhanced models of teacher-child interactions.  The intent is to use a 
peer supervision method to understand the role of teacher-student interactions to 
support development of knowledge, practice and policy. 
 
What will the project involve? 
To begin there will be an introduction to peer supervision through discussion between a 
teaching staff pair and the researcher.  This will involve talking through what it is hoped 
to be gained from supervision and how. 
 
After the initial introductory session both of the teaching staff pair will observe one 
another during classroom based work.  An observation guide will be provided by the 
researcher along with a copy of an example model of teacher-child interactions in the 
classroom.  This will focus the observation on teacher-child interactions for reflections 
to discuss in peer supervision. 
 
The next step will be researcher facilitated peer supervision.  Here the researcher will 
guide the teaching pairs’ discussion of the observation sessions that have taken place.  
Discussions will lead to next steps to be completed before the next peer supervision 
session.   
 
The researcher will also lead the second peer supervision, but this time based on the 
agreed actions from the first supervision session.  Afterwards teaching staff will be 
debriefed following their involvement.  
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All researcher led session will be audio recorded and the researcher will take these 
recordings away to have the data transcribed into written form.  This will be analysed 
and the researcher will at this point write up a formal report.   
 
What happens to my information? 
All information will remain entirely confidential. Once data has been collected, it will be 
stored on a password protected computer to ensure confidentiality. Any personal 
identifiers will be removed and the audio recording securely destroyed once the data 
has been transcribed.  Only Sarah Joanne Swift and her supervisor Dr Richard Parker 
will be analysing the data.  The transcribed data will be stored securely and kept until 
the project has been written up into a report.  
 
You are under no obligation to take part and may withdraw from the study at any point.  
 
Please feel free to contact me if you have any questions on the following contact 
details: 
 
Email:  s.j.swift@newcastle.ac.uk 
Phone:  07795590414 
 
Should you have any queries you do not wish to direct to the researcher you can 
contact my supervisor, Dr Richard Parker: 
 
Email:  richard.parker@newcastle.ac.uk  
Address: School of Education, 
  Communication & Language Sciences, 
  Newcastle University, 
  King George VI Building, 
  Queen Victoria Road, 
  Newcastle, 
  NE1 7RU   
 








5.7. Appendix 7:  Informed consent sheet completed with participants. 
 
Consent form 
Please circle YES or No. 
 I have read and understood the information sheet provided.  
YES / NO 
 
 I have had an opportunity to ask questions and been given satisfactory 
responses. 
YES / NO 
 
 I am aware that at any time, up until the transcription is completed, I can 
withdraw from this study. 
YES / NO 
 
 I give my permission for the peer supervision sessions to be audio recorded 
and transcribed for the purpose of this study only.  
YES / NO 
 
 
 I understand that the audio recording will be destroyed after transcription, that 
the transcript will be anonymised so that it will not be possible for anyone to be 
identified in any subsequent reports. 
YES / NO 
 
 
 I am happy to take part in this study and give my informed consent. 










5.8. Appendix 8:  Demographic information sheet that participants completed. 
 
Teaching Staff Demographics 
 
Please could you fill in the following details to be used as contextual information for my 
research write-up: 
 

































Thank you for taking part in this study, which aimed to gather the perceptions of 
teaching staff on the topic of teacher-child interactions in the classroom, through use of 
peer supervision. 
 
From this data I hope to establish main themes from the data using analysis in order to 
better understand teacher-child interactions in context.  I also hope that this will inform 
and develop a model of teacher-child interactions to reflect practice as well as 
research. 
 
You still retain the right to withdraw from this study and please be assured that data will 
be transcribed using pseudonyms as identifiers to maintain confidentiality.  Once the 
study is complete I will contact school to establish if you would like me to report back 
my main findings. 
 
Should you have any further queries or questions about this research please do not 
hesitate to contact me on the following contact details: 
 
Email:  s.j.swift@newcastle.ac.uk 
Phone:  07795590414 
 
Alternatively you can direct queries to my supervisor, Dr Richard Parker, on the 
following contact details: 
 
Email:  richard.parker@newcastle.ac.uk  
Address: School of Education, 
  Communication & Language Sciences, 
  Newcastle University, 
  King George VI Building, 
  Queen Victoria Road, 
  Newcastle, 
  NE1 7RU   
 
 
 
 
